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Sequence memo for Junior Primary

Please highlight pointers that stand out as being important or often overlooked in your own lessons.

Feel free to add to the list if you have strategies or pointers that work well for you.  This is certainly not all that can be done in the AL sequence but could be useful as a general reminder.

	Low Order Literate Orientation

Illustrations


	WHY WE DO IT
	WHAT WE PHYSICALLY DO

	
	· Provide literate understanding of the story.

· Develop shared knoweldge of the story.
	· Orientate students through PQR to the important features of the illustrations.

· Find common threads of themes to carry through the story eg. . colour of illustrations depicting mood, suspense, reactions. (illustrations).

· Promote handover of shared knowledge.


	Read

Text


	WHY WE DO IT
	WHAT WE PHYSICALLY DO

	
	· Confirms discussions from low order.

· Demonstrates that the text supports the illustrations and together they form the story.


	· Use pointer to point to words.

· Read the entire story fluently, with expression and uninterrupted.




	High Order Literate Orientation

Text


	WHY WE DO IT
	WHAT WE PHYSICALLY DO

	
	· Students learn to read parts of the story.

· Students understand parts of the story.

· Develop shared knowledge of the text.


	· With PQR, students underline chunks of meaning.

· Provide lots of reading practice. Eg..  students take it in turns to read chunks of meaning.  Students read some chunks, teachers read some chunks.

· Increase length of text each day.

· Promote handover of shared knowledge.




	Transformation


	WHY WE DO IT
	WHAT WE PHYSICALLY DO

	
	· Students understand the meaning of the text.

· Students understand function of parts of the text.

· Students understand choices authors make.

· Students understand structure of the text.

· Students look at the text as a writer.

· Develop shared knowledge of the text.


	· Use PQR to cut phrases or words.

· Manipulate the cards to build understanding, function and choice of phrases or words.

Possible routine- (once phrases have been cut)

· Students close eyes.  Turn card over.

· Ask students to read without the card.

· Ask, “does it make sense”. Discuss.

· Ask and discuss it’s function in the text.

· Ask and discuss other choices the author may have had or you may have as an author.

· Play around with the word and phrase order.

· Ultimately arrange the text into its structure.  Manipulate this.




	 Spelling


	WHY WE DO IT
	WHAT WE PHYSICALLY DO

	
	· Students learn frequently used visual patterns.

· Students develop phonetical knowledge.

· Students develop an analytical approach to spelling.


	· Cut the spelling words into visual patterns represented as chunks.

· Students practice these chunks on their own whiteboard or blackboard.

Possible routine- (once word has been cut)

· Show the first chunk and ask students to write it down five times, rubbing it out each time and saying the chunk to themself.

· Repeat for further chunks.

· Turn a chunk over and ask students to write down what’s missing.

· Repeat for further chunks.

· Students write the whole word.

· Word can be added to work bank.




	Out of context word practice


	WHY WE DO IT
	WHAT WE PHYSICALLY DO


	
	· Students learn to read words outside of the text.


	· Cut the words from transformations into individual words.  Use these words to play a variety of games.

· Teachers can think of games and even have simultaneous games going to handle larger numbers of students.




	Joint Reconstructed Writing
	 WHY WE DO IT

	WHAT WE PHYSICALLY DO


	
	· Students can successfully write a piece of quality text.

· Students understand all about meaning, function, choice, structure, spelling and authors intentionality of the piece of text.
	· Teacher uses whiteboard or overhead transparency of unlabeled structure.

· Students have own copy of unlabelled structure.

· Teacher and students draw on shared knowledge of meaning, function, choice, structure, spelling and authors intentionality to reconstruct the piece.

· Students should try to stay just in front of teacher.

· Teacher to PQR this process.




	Joint Construction


	WHY WE DO IT
	WHAT WE PHYSICALLY DO



	
	· Demonstrates to students how to use the structure of the studied author to produce own piece of writing.

· Provides an opportunity for students not confident enough to write their own piece independently to contribute orally to a shared piece.


	· Teacher produces own piece of writing using the same structure orally to the students.  Talk through the process. Use whiteboard or overhead.

· The class together produce text using the same structure.  Students can write own copies at the same time. Use whiteboard or overhead.

· Teachers PQR this process.

· Some students will choose to work further at this stage if they don’t feel ready to move onto Text Patterning.




	Text

Patterning
	WHY WE DO IT


	WHAT WE PHYSICALLY DO

	
	· Provides opportunity for students to independently produce their own quality piece of writing.


	· Students use their own copies of structure to independently construct their own piece of writing.

· Students can produce several different pieces of writing if they wish.




